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E s s e n t i a l s  o f  C o u n s e l l i n g  P r a c t i c u m  
A . A .  A L A O  a n d  A  Y O  M O R A K I N Y O  
C o u n a e l l i n g  p r a c t i c u m  i s  u s u a l l y  r e g a r d e d  a s  a  l e a r n i n g  e x p e r i e n c e  
w i t h  g r o w t h  p o t e n t i a l  w h e r e  t h e  s t u d e n t  l e a r n s  a b o u t  h i s  s t r e n g t h s  
a n d  w e a k n e s s e s  i n  h i s  c o u n s e l l i n g  s k i l l s .  H e  h a s  t h e  o p p o r t u n i t y  t o  
c o r r e c t  h i m s e l f  w h e n  m i s t a k e s  a r e  m a d e  b e f o r e  h i s  p r a c t i c e  a s  a  
p r o f e s s i o n a l .  
T h e  s t u d e n t - c o u n s e l l o r  s h o u l d  k n o w  w h a t  t h e  p r a c t i c u m  s u p e r -
v i s o r  e x p e c t s  f r o m  h i m ,  s u c h  a s :  
( a )  g a i n i n g  c o u n s e l l i n g  e x p e r i e n c e ;  
( b )  a b i l i t y  t o  d e v e l o p ,  t e s t  o r  p r a c t i c a l i : s e  t h e  
c o u n s e l l i n g  s k i l l s  a c q u i r e d  d u r i n g  t r a i n i n g ;  a n d  
( c )  k n o w l e d g e  o f  c o u n s e l l i n g  t e c h n i q u e s .  
I n  t h e  f i r s t  i n s t a n c e ,  a c q u i r i n g  c o u n s e l l i n g  e x p e r i e n c e  i s  v e r y  
e s s e n t i a l  i n  p r a c t i c u m .  T h e  student-couns~llor s h o u l d  s t r i v e  t o  
d e v e l o p  t h e  n e c e s s a r y  s k i l l s  o r  t r a i t s  r e q u i r e d  o f  a  p r o f e s s i o n a l  
c o u n s e l l o r .  H e  s h o u l d  b e  i n  c o n s t a n t  t o u c h  w i t h  t h e  p r a c t i c u m  
s u p e r v i s o r  w h e n e v e r  a n y  a m b i g u i t y  o r  a n y  o t h e r  p r o b l e m  a r i s e s  
d u r i n g  t h e  p r a c t i c u m  e x p e r i e n c e .  H e  c a n  b e  a s s i s t e d  d u r i n g  p r a c t i -
c u m  t o  p e r f e c t  t h e  c o u n s e l l i n g  s k i l l s  a c q u i r e d  d u r i n g  ' h i s  p r e p a r a -
t i o n .  
S e c o n d l y ,  t h e  s t u d e n t - c o u n s e l l o r  d e v e l o p s  h i s  c o u n s e l l i n g  s k i l l s  
w h e n  h e  e x p l o r e •  a n d  u n d e r s t a n d s  t h e  e x p e r i e n c e  o f  t h e  c l i e n t  
f r o m  a  t h e o r e t i c a l  b a c k g r o u n d .  H e  t e s t s  h i s  c o u n s e l l i n g  s k i l l s  w h e n  
h e  r e v i e w s  a l t e r n a t i v e  l i n e s  o f  a c t i o n  w i t h  t h e  c l i e n t ,  m a k i n g  u s e  o f  
t h e  b a c k g r o u n d  i n f o r m a t i o n  c o l l e c t e d  w h i l e  d e v e l o p i n g  s k i l l s .  H e  
p r a c t i c a l i s e s  h i s  & k i l l s  w h e n  h e  m a k e s  u s e  o f  h i s  ~over-allD t r a i n i n g  t o  
t h e  e f f e c t i v e  c o u n s e l l i n g  o f  t h e  c l i e n t  o r  w h e n  h e  m a k e s  u s e  o f  
i n f o r m a t i o n  re~lting f r o m  h i s  e x p l o r a t i o n s  i n  t h e  d i a g n o s i s  o f  
a d j u s t m e n t  p r o b l e m s .  
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'fhirdly, the counselling techniques and other processes at the 
disposal oi the counsellor or student-counsellor vary fro}Tl conf-
ronting the client when a discrepancy arises in his expression to 
other processes such as expression of feelings, role-playing, atten-
ding, interpreting, clarifying, etc. There are also many counselling 
techniques which the student-counsellor can utilise during the pra-
cticum. As the student-counsellor would have been exposed to 
different counselling strategies, some students are usually confron-
ted or confused with the choice of which counselling theory to 
use. Some try to approach every problem from one particular 
counselling perspective while others use different counselling theo-
ries for different problems. This is to say that one can be exclusi-
vely psycho-analytic, client-centered or rational-emotive in appro-
ach or one may let the nature of the problem dictate the counse-
lling theory or approach t o be utilised Whichever counselling 
theory or approach is preferred, the student-counsellor should be 
aware of the following: 
1. Creating a free and relaxing . atmosphere 
throughout the counselling session is an 
dient for success; 
2. Sitting the client in a position where he or she will not be 
easily distracted ; 
3. Paying attention and listening to the content and observin 
the non-\'erbal aspects of the client's expression; 
4. Expressing adequately the feelings of the client 
appropriate time during the counselling session (knowledgCl 
of appropriate feeling words can be useful here) ; 
5. \1aking use of appropriate counselling leads, whenever an 
wherever appropriate during the counselling session 
6. Allowing the client to fully express himself and not to tun 
7. 
8. 
the counselling session into a mini-lecture; or question-and 
answer interaction; 
Getting the client invol\'ed in the discussion and any ste1 
formu late cl, thus enabling him to grow; as well as 
Planning a programme of change, encouraging the impl 
mentation of the programme and following-up on th 
planned programme. 
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F r o m  h i s  i n t e r a c t i o n s  w i t h  t h e  c l i e n t s ,  f r o m  t h e  f e e d b a c k  o n  t h e  
c o u n s e l l i n g  t e c h n i q u e s  u t i l i s e d ,  a n d  f r o m  t h e  f o l l o w - u p  o n  t h e  
c l i e n t s ,  t h e  s t u d e n t - c o u n s d l o r  c a n  b e c o m e  a w a r e  o f  t h e  c o u n s e l l -
i n g  t e c h n i q u e s  w h i c h  a r e  v i a b l e  t o  h i m ,  o r  m o r e  u s e f u l  t h a n  o t h e r s .  
H a s t y  c o n c l u s i o n s  s h o u l d  n o t  b e  d r a w n  a s  f o r  t h e  e f f e c t i v e n e s s  
o f  a  t e c h n i q u e .  W i t h  s u b s e q u e n t  c l i e n t s ,  t h e r e  i s  t h e  o p p o r t u n i t y  
t o  i m p r o v e  o n  t h o s e  s k i l l s  a n d  p r o c e s s e s  a s  t h e  s t u d e n t - c o u n s e l l o r  
b e c o m e s  m o r e  k n o w l e d g e a b l e  o f , . a n d  m o r e  c o m p e t e n t  i i l , h a n d l i n g  
v a r i o u s  c a s e s .  
A  p r e p a r a t i o n  f o r  p r a c t i c w n  
T h e  p r a c t i c u m  c o o r d i n a t o r  u s u a l l y  s t i p u l a t e s  t h e  e s s e n t i a l  r e q u i r e -
m e n t s  f o r  t h e  p r a c t i c u m  e x e r c i s e .  T h e  r e q u i r e m e n t s  f o r  a s s e s s m e n t  
a n d  w h a t  t h e  s u p e r v i s o r  e x p e c t s  f r o m  t h e  s t u d e n t - c o u n s e l l o r  d u r -
i n g  p r a c t i c u m  w i l l  s e r v e  a s  a  g u i d e  t o  t h e  m a t e r i a l s  h e  i s  t o  ~t 
r e a d y ,  a n d  t h e  m e n t a l  p r e p a r a t i o n  f o r  t h e  e x e r c i s e  i n  t e r m s  o f  
f r a m e  o f  r e f e r e n c e  a n d  p s y c h o l o g i c a l  d i s p o s i t i o n .  
P R E P A R A T I O N  F O R  P R A C T I C U M  
T h i n h r s  t o  p r e p a r e  
T h e  s t u d e n t - c o u n s e l l o r  m a y  n e e d  t o  p r o v i d e  f o r  h i m s e l f  s o m e  
m a t e r i a l s  w h i c h  a r c  n o t  o n l y  u s e f u l  t o  h i m  d u r i n g  t h e  p r a c t i c u m  
c x n c i s c ,  b u t  w i l l  a l s o  b e  h e l p f u l  i n  h i s  o v e r a l l  a s s e s s m e n t  b y .  t h e  
p r a c t i c u m  s u p e r v i s o r .  
S o m e  o f  t h e  m a t e r i a l s  t w e d e d  a r e  t h e  f o l l o w i n g :  
l .  b z j i J r m a t i o n a l  m a t e r i a L c  T h e  s t u d e n t - c o u n s e l l o r  m a y  
n e t · d  t o  c o l l e c t  r d l  v a n t  a n d  a p p r o p r i a t e  e d u c a t i o n a l ,  
o c c u p a t i o n a l  a n d  p e r s o n a l - s o c i a l  i n f o r m a t i o n  t h a t  m a y  
b e  u s e f u l  f o r  h i s  c l i e n t s .  W h e n  e v i d e n c e  o f  i n f o r m a t i o n  
t o  s t u  d e n t s  i s  n e c e s s a r y ,  t h e  s t u d e n t - c o u n s e l l o r ,  i n  : a d d i -
t i o n ,  c a n  d e s i g n  " g t : i d a n c c  p o s t e r s , "  o r  c u t  i n f o r m a t i o n  
m a t t . : r i a l  f r o m  n e w s p a p e r s  a n d  m a g a z i P e s  w h i c h  a r e  t h e n  
c o n s p i c u o u s l y  d i s p l a y e d  t o .  t h e  s t u d e n t s  o n  b u l l e t i n  
b o a r d s .  
2 .  b u • c 1 t t o -n ' e s :  ! \ l o s t  o f  t h e  s t u d e n t - c o u n s e l l o r s  u s u a l l y  
e n d  u p  b e i n g  p o s t e d  i n t o  t h e  s c h o o l  s e t t i n g .  A t  p r e s e n t ,  
t h i s  i s  e s s e n t i a l l y  t h e  o r i e n t a t i o n  o f  t h e i r  p r e p a r a t i o n  
i n  t h e  u n i v e r s i t y .  A  g o o d  n u m b e r  o f  c l i e n t s  w h o  w i l l  
a l s o  b e  e n c o u n t e r e d  w i l l  i n d i c a t e ,  m o s t  o f  t h r - t i m e ,  
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3. 
problems connected with poor study habits, vocational 
problems, disciplinary problems, choice of subjects and 
other problems associated with schooling. The counse-
llor sh9uld get ready some inventories which can be 
used to explore some of the concerns of the clients in 
these areas, such as Bakare's Student Problem Inventory 
(1977}, Bakare's Study Habits Inventory (1977), Baka-
re's Vocational Interest Inventory (1977), Bakare's 
Motivation for Occupational Preference Scale (1977), 
Akinboye's Adolescent Personal Data Inventory (APDI) 
(1978). 
Tape Recorder: This is about the most expensive mate-
rial to be purchased for the practicum. The student-
counsellor should make arrangements in advance either 
to purchase a portable tape recorder or borrow one. 
Hoping to get one somewhere when the practicum beg-
ins may lead to frustration. The time the student thinks 
of borrowing one from another colleague involved in 
the practicum exercise could be the time he needs it 
most. 
4. Cassettes: The student-counsellor will be expected to 
submit tapes of counselling interviews. Some student-
counsellors are in ,the habit of recording counselling 
interviews on poor quality tapes, with the result that 
5. 
much of the discussion is not heard during replay. It is 
important to ensure darity of the counselling interview 
in order to avoid retaping of the same session with the 
same client. Cassettes when submitted should include: 
(a} Name of student-counsellor; 
(b) Identification number; 
(c) Classification of student-counsellor e.g. 
Part II or Ill; and 
(d) Code of number of Client taped. 
It is not good to record interviews with two different 
clients on the same side of a cassette or tape. 
Counselling Interview Form: It is suggested that the 
student-counsellor completes a counselling interview 
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f o r m  f o r  e a c h  c l i e n t  a l o n g  w i t h  t h e  t a p e s  s u b m i t t e d  
T h e  c o u n s e l l i n g  i n t e r v i e w  f o r m  c a n  s u p p l e m e n t  t h e  
i n f o r m a t i o n  i n  t h e  t a p e  w h i c h ,  i n  s o m e  c a s e s ,  m a y  n o t  
b e  v e r y  c l e a r .  I t  a l s o  a f f o r d s  t h e  s u p e r v i s o r  a  s u m m a r y  
o f  t h e  i n t e r v i e w .  T h u s ,  t h e  s u p e r v i s o r  c a n  h a v e  a  g r a s p  
o f  t h e  c l i e n t ' s  p r o b l e m ,  t h e  a p p r o a c h  u s e d ,  e t c .  A  p o s s i -
b l e  f o r m a t  o f  t h e  c o u n s e l l i n g  i n t e r v i e w  f o r m  i s  a s  
f o l l o w s :  
C O U N S E L L I N G  I N T E R V I E W  F O R M  
1 .  N a m e  o f  c l i e n t  o r  I d e n t i f i c a t i o n  N o  . . . . . . . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
2 .  B a c k g r o u n d  i n f o r m a t i o n  o n  c l i e n t :  . . . . . . . . . . . . . . . . .  A g e  . . . . . . . . . . . . . . .  .  
S e x :  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  S c h o o l / A g e n c y :  . . . . . . . . . . . . . . . . . . . . . . . .  .  
D a t e  o f  I n t e r v i e w :  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  .  
I n t e r v i e w  N o .  w i t h  c l i e n t :  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  .  
3 .  P r o b l e m ( s )  a s  p r e s e n t e d  b y  c l i e n t  ( i t e m i s e )  . . . . . . . . . . . . . . . . . . . . . . . . . .  . .  
· · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·  
· · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·  
· · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·· · · · · · · · · · · · · · · · · · · · ·  
4 .  P r o b l e m (  s )  a s  i d e n t i f i e d  b y  t h e  s t u d e n t - c o u n s e l l o r  i n  h i e r a r -
c h y .  ( B e g i n  w i t h  m o s t  s e r i o u s  t o  l e a s t  s e r i o u s  p r o b l e m !  
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
5 .  C o u n s e l l i n g / t h e r a p e u t i c  a p p r o a c h  u t i l i s e d :  . . . . . . . . . . . . . . . . . . . . . . . . . . . .  .  
( - I n d i c a t e  t h e  d i a g n o s t i c  t o o l s  u s e d ,  i f  a n y )  . . . . . . . . . . . . . . . . . . . . . . . . . . . .  .  
6 .  S u m m a r y  o f  i n t e r v i e w  w i t h  c l i e n t :  
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
· · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·  . . . . . . . . . . . . . . . . . . . . . . . . . . . .  .  
7 .  C o n c l u s i o n s :  T h i s  s h o u l d  i n c l u d e  s u g g e s t i o n s  m a d e  t o  t h e  
c l i e n t ,  p l a n s  f o r  f u r t h e r  c o u n s e l l i n g ,  r e f e r r a l  a c t i o n s  i f  a p p l i -
c a b l e  a n d  o t h e r  c o m m e n t s :  
8 .  N a m e  o f  s t u d e n t - c o u n s e l l o r :  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  .  
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9. Identification No.: .......................................... ._ .... ._ .............. . 
10. Supetvisor's Comments: 
··············· ·············································· 
Supetvisor's Sihrnature & Date 
This format may be replicated for as many clients as you 
have. 
6. File jatket: It is advisable that the student-counsellor, 
at the beginning of the practicum, provides his or her 
supervisor with a file jacket in which tapes, weekly 
assessment reports or any other information relevant to 
the student's appraisal could be kept. !he file jacket 
should also carry the following information: 
(a} Name of student-counsellor; 
(b) Identification number; 
(c) Classification (e.g. Partii orM. Ed.} 
(d) Practicum site; 
(e) Date andYearofPracticum (optional). 
7. Time• Table: The student-counsellor w1ll need to submit 
to his supervisor, a practicum Time Table indicating 
when he or she will be available for counselling on the 
site. A suggested format is as follows: 
PRACTICUM TIMET ABLE FORM 
Nall\e: ................... , ...................................................................... . 
Identification Number: ................................................................ . 
Classification: .................... ..................................................... ...... . 
Location/ Address of 
Practicum Site: ....................... .. ................................................... .. 
Hours 
available 
days available 
······································································································ 
mon. tue. wed. thur. fri. 
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b  - 1 0 a . m .  
1 0  1 2  n o o n  
1 2  2 p . m .  
2  - . f  p . m .  
O t h e r  h u u r s  ( i n d i c a t e )  
( I n d i c a t e  \ \ ' h i c h C \ ' e r  i s  a p p l i c a b l e ) .  
S i hr n a t u r e  o f  S t u d e n t  
* I t  i s  i m p u r t a n t  t h e  s t u d e n t - c o u n s e l l o r  n s l t s  h i s  c o u n s e l l i n g  s i t e  
a n d  c o n s u l t s  \ \ i t h  t h e  p r i n c i p a l  o r  w h o e v e r  s h o u l d  r e c e i w  h i m  o r  
h e r  t h e r e ,  a n d  d i s c u s s  i s s u e s  r e l a t i n g  t o  t h e  a p p r o p r i a t e  t i m e  h e  o r  
s h e  c a n  h o l d  t h e  c o u n s e l l i n g  s e s s i o n s  a n d  w h e r e ,  b e f o r e  d r a w i n g  
t h e  P r a c t i c u m  T i m e  T a b l e .  
Q u e s t i o n s  t o  b e  a n s w e r e d  
T h e  b e g i n n i n g  s t u d e n t - c o u n s e l l o r  m a y  b e  f a c e d  w i t h  a  n u m b e r  o f  
i s s u e s  a t  t h e  b e g i n n i n g  o f  t h e  p r a c t i c u m  e x e r c i s e  o r  e v e n  w h e n  t h e  
p r a c t i c u m  i s  i n  p r o g r e s s .  S o m e  o f  t h e  c o n c e r n s  o f  p r e v i o u s  s t u d -
e n t - c o u n s e l l o r s  w i l l  n o w  b e  h i g h l i g h t e d  w i t h  p o s s i b l e  s o l u t i o n s  t o  
t h e s e  c o n c e r n s .  
1 .  W i l l  t h e  s t u d e n t - c o u n s e l l o r  b e  a l l o c a t e d  t v  t h e  P r a c t i c u m  s i t e  
o f  h i s  c h o i c e ?  
S o m e  s t u d e n t - c o u n s e l l o r s  w o r r y  t h e i r  p r a c t i c u m  c o - o r d i n a t o r  o v e r  
c h o i c e  o f  p r a c t i c u m  s i t e .  T h i s  i s  u n n e c e s s a r y .  S t u d e n t s  a r e  u s u a l l y  
a l l o c a t e d  t o  d i f f e r e n t  s e t t i n g s  a f t e r  t h e  p r a c t i c u m  c o - o r d i n a t o r  
m i g h t  h a v e  c o n t a c t e d  s o m e  a g e n c i e s ,  s c h o o l s  a n d  o c c u p a t i o n a l  
c e n t r e s .  H o w e v e r ,  i f  a  s t u d e n t - c o u n s e l l o r  h a s  a n o t h e r  p r a c t i c u m  
s i t e  i n  m i n d ,  w h e r e  a p p r o p r i a t e  p r a c t i c u m  e x p e r i e n c e  c o u l d  b e  
g a i n e d ,  t h i s  c o u l d  b e  e x p l o r e d  t h r o u g h  t h e  s u p e r v i s o r .  
2 .  C a n  t h e  s t u d e n t - c o u n s e l l o r  s o l v e  e v e r y  c l i e n t ' s  p r o b l e m ?  
T h e r e  a r e  a  n u m b e r  o f  f a c t o r s  t h a t  w i l l  d e t e r m i n e  t h e  s t u d e n t -
c o u n s e l l o r ' s  s u c c e s s  w i t h  c l i e n t s ,  s o m e  o f  w h i c h  a r e  t h e  n a t u r e  o f  
t h e  p r o b l e m .  h i s  o r  h e r  l e v e l  o f  t r a i n i n g  a n d  o t h e r  p e r s o n a l  f a c t o r s .  
C l i e n t s  s h o u l d  b e  r e f e r r e d  w h e n  t h e y  c a n n o t  b e  h e l p e d  N o t  a l l  
c l i e n t s  c a n  b e  h e l p e d  b y  t h e  s t u d e n t - c o u n s e J l o r .  
3 0  
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pom~ s t u  
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c o n f i d e n c •  
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S o m e t i m e  a ,  
c o u n s e l l i n g  
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3. What can the student-counsellor do zf clients do not co-ope-
rate during practicum? 
pom~ student -counsellors get wonied, initially during the practi-
cum exercise when clients are not co-opera ting enough. Some even 
request for a change of the practicum site. The possibility of few 
clients coming to the student-counsellors at the beginning of the 
practicum exercise is not unusual. There could be a number of 
reasons for this. The student-counsellor may need to build the 
confidence of the clients in him or her. He or she should let them 
know his or her mission. He or she should reach out to the clients 
through discussions, posters or lectures in order to break any 
barrier between him or her and the clients. 
-1. Which problems must th e studcnt-cozmscllor tape? 
The student-counsellor should not think that it is when he ni" she 
submits counselling tapes on seYen' psychological problems that 
his or her tapes will be highly rated by his or her super;isor. The 
student-counsellor may not even have the skills to resoh·c •nan\" of 
such problems. In most cases the nature of the practicum set ti ng 
may determine, to a reasonable extent, the kind of problems that 
will be brought to him or her. He or she still demonstrates his or 
h~r counselling skills when he or she deals with common, everyday 
problems which could be educational, occupational and personal-
social. 
5. How man)' counselling tapes must the student-counsellor 
submit for assessment ? 
qh~ number of recorded counselling interviews may sometimes 
give the clue that the student-counsellor is meeting the clients." 
He or she should inquire from the practicum supe rvisor, the nu m-
ber of tap es to be submitted It is advisable the student-counsellor 
produces more tapes than required He or she can pick some 
differences in his or her skills when he or she listens to tap~s by 
himself or herself. 
6. Which of the counselling tapes should the student-counsellor 
submit? 
Sometimes, some student-counsellors are undecided on which 
counselling tapc(s) to submit. The supervisor, from experience, 
knows that the studcnt-cqunsellor will make mistakes during the 
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i n t e r v i e w .  T h e  t a p e s  s u b m i t t e d  t o  t h e  s u p e r v i s o r  s h o u l d  b e  t h o s e  
w h i c h  h e  o r  s h e  c o u l d ,  a t  l e a s t ,  o b s e r v e  h i s  o r  h e r  o p e n i n g ,  r a p -
p o r t ,  r e s p o n d i n g  s k i l l s ,  i n i t i a t i n g  a n d  c o m m u n i c a t i n g  s k i l l s ,  p r o -
b l e m - s o l v i n g  s k i l l s  a n d  t h e  c l o s i n g .  
7 .  W h a t  s h o u l d  b e  t h e  l e n g t h  o f  e a c h  c o u n s e l l i n g  t a p e ?  
T h e  l e n g t h  o f  t h e  c o u n s e l l i n g  i n t e r v i e w  w i l l  d e p e n d  o n  t h e  n a t u r e  
o f  t h e  p r o b l e m  b e i n g  h a n d l e d .  B e t w e e n  t w e n t y  t o  t h i r t y  m i n u t e s  
i s  a  r e a s o n a b l e  l e n g t h  f o r  a  b e g i n n e r ,  b u t  h e  o r  s h e  m a y  s o o n  
d i s c o v e r  t h a t  s u c h  a  l e n g t h  o f  t i m e  i s  t o o  s h o r t  f o r  j t n y  m e a n i n g f u l  
a c h i e v e m e n t  o r  p r o g r e s s .  E x p e r i e n c e  w i l l  t e a c h  t h e  s t u d e n t - < ; : o u n s e -
l l o r  t h e  a p p r o p r i a t e  l e n g t h  o f  c o u n s e l l i n g  s e s s i o n ,  b u t  t h e  a g e  a n d  
a t t e n t i o n  s p a n  o f  t h e  c l i e n t  s h o u l d  b e  t a k e n  i n t o  c o n s i d e r a t i o n .  
S i m i l a r l y ,  t h e  o v e r a l l  t i m e  a v a i l a b l e  t o  t h e  s t u d e n t - c o u n s e l l o r  a n d  
h i s  o r  h e r  s e t t i n g  m a y  d i c t a t e  h o w  t o  s h a r e  t h e  t i m e  a m o n g  t h e  
c l i e n t s .  
8 .  / - l o w  m a n y  c l i e n t s  d o e s  t h e  s t u d e n t - c o u n s e l l o r  h a v e  t o  s e e  
d u r i n g  t h e  p r a c t i c u m  e x e r c i s e ?  
T h e  n u m b e r  s h o u l d  b e  m a n y  a s  t h e y  c o m e  a n d  a s  m a n y  a s  h e  o r  
s h e  c a n  r e a s o n a b l y  h a n d l e .  T h e  p r a c t i c u m  c o o r d i n a t o r  m a y  e x p e c t  
h i m  o r  h e r  t o  i n t e r a c t  w i t h  a  s p e c i f i e d  m i n i m u m  o f  c l i e n t s .  
9 .  D o e s  t h e  s t u d e n t - c o u n s e l l o r  h a v e  t o  v i s i t  t h e  p r a c  t i c u m  s i t e  
r e g u l a r l y ?  
I t  i s  m a n d a t o r y  t h a t  t h e  s t u d e n t - c o u n s e l l o r  v i s i t s  h i s  o r  h e r  p r a c t i -
c u m  s i t e  r e g u l a r l y .  T h e  c o n v e n i e n t  t i m e  f o r  s u c h  v i s i t s  w o u l d  h a v e  
b e e n  w o r k e d  o u t  b e t w e e n  h i m  a n d  h i s  s e t t i n g ,  w h i c h  i s  l a t e r  o n  
p a s s e d  o n  t o  h i s  s u p e r v i s o r  a s  t h e  p r a c t i c u m  t i m e  t a b l e .  T h e  s u p e r -
v i s o r  c a n  v i s i t  y o u  a n y  t i m e  d u r i n g  t h e  p r a c t i c u m  e x e r c i s e .  H e  
c a n n o t  s t o p  g o i n g  f o r  t h e  p r a c t i c u m  e x e r c i s e  e v e n  i f  h e  h a s  m e t  
t h e  r e q u i r e m e n t s  a s  t o  t h e  n u m b e r  o f  c l i e n t s  t o  b e  s e e n  o r  t h e  
n u m b e r  o f  t a p e s  t o  b e  r e c o r d e d .  H i s  p r a c t i c u m  h a s  b e e n  s c h e d u l e d  
t o  l a s t  f o r  a  c e r t a i n  p e r i o d  s o  t h a t  h e  c a n  a c c u m u l a t e  t h e  n e c e s s a r y  
c o n t a c t  h o u r s .  I t  i s  w i s e  t h a t  h e  v i s i t s  t h e  p r a c t i c u m  s i t e  t h r o u g h o u t  
t h e  e x e r c i s e .  T h e  s u p e r v i s o r  s h o u l d  k n o w  i m m e d i a t e l y  i f  h e  h a s  t o  
b e  a b s e n t  f o r  a n y  r e a s o n ,  s o  t h a t  a l l o w a n c e  c o u l d  b e  m a d e  f o r  
a n y  t i m e  l o s t  a n d  t o  a v o i d  j : h e  s u p e r v i s o r  v i s i t i n g  t h e  s i t e  o n l y  t o  
d i s c o v e r  t h a t  h e  i s  n o t  t h e r e .  
3 2  
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10. How does the student-counsellor handle clients who still need 
his assistance after the practicum exercise? 
The goals of the practicum is to make the student-counsellor learn 
by doing. He should not shy away from such a responsibility even 
when the practicum might have been completed However, he 
should not allow the clients to depend on him too much, as coun-
selling is for growth. There could be one or two new clients from 
his practicum site who may still call on him for help . 
Handling Practical Cases in Counselling 
11. How · to handle initial fears and threats connected with 
prartice 
In written tests many students become anxious and this usually 
interferes with their performance in such tests, especially when 
such anxiety is too much. :\lost students on practicum also extend 
the practicum period to their examination period and therefore 
get panicky, only to disco\'er that they flop and can not make any 
good use of the thmgs learnt in the theories or courses . 
First, a student-counsellor should realise that he can only per-
form best when he is himself and that he perfom1s poorly when 
he imagines himself to be in a hopeless situation. 
L'nlike in examinations where the objectiYe is largely to assess, 
in practicum, it is not only assessment but is als o to improw skill. 
\\'ith this at the back o f his mind he \\i.ll kno \,. that he is just 
starting and ..:an de\·elop or acquire m ore skill as he goes further in 
the interview. 
Some students unconsciously make the counselling encoun ter a . 
tense one by inad\·ertently communicating tension to the client. I·, 
starts \'.i.th the sitting posture of the counsdl or. Some sit with 
dra\\n chest as in "breathe in'' exercise, and perch a t the edge of 
the seat. This is not in any " ·ay conduciYe for a good counselling 
relationship. 
The student-counsellor is adYised to sit \\i.th his back touching 
the back rest of his seat and his muscles relaxed He should, in 
addition, not be consumed on how well he is going to perform in 
the practicum , rather emphasis should be placed on what he can 
do w1th this client. This simply im·oh es, first greeting him and 
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w e l c o m i n g  h i m  i n t o  h i s  o f f i c e .  H e  m a y  t h e n  a s k  w h a t  t h e  c l i e n t  
w a n t s  b o t h  o f  t h e m  t o  d i s c u s s .  B y  s o  d o i n g ,  h e  h a s  i n d i r e c t l y  
s t a r t e d  t h e  c o u n s e l l i n g  i n t e r v i e w .  
1 2 .  P s y c h o l o g i c a l  p n " n c i p l e s  t o  r e m e m b e r  · , . .  
U s u a l l y  t h e  s t u d e n t - c o u n s e l l o r  w o u l d  h a v e  b e e n  e x p o s e d  t o  s o m e  
t h e o r i e s  o f  c o u n s e l l i n g  a n d  m i g h t  h a v e  p i c k e d  o n e  w i t h  w h i c h  h e  
f e e l s  m o r e  c o m f o r t a b l e .  E v e n  w h e n  a  p e r s o n  s a y s  h e  d o e s  n o t  
b e l i e v e  i n  a n y  t h e o r y  o r  t h a t  h e  h a s  n o  t h e o r y ,  h e  h a s  e x p r e s s e d  a  
t h e o r y .  A c c o r d i n g  t o  T o l b e r t  ( 1 9 7 2 )  t h i s  i s  " g o i n g  a h e a d  i n t u i t i -
v e l y . "  
T h e  f i r s t  p r i n c i p l e  t o  h a v e  i n  m i n d  i s  t h a t  o f  w i l l i n g n e s s  t o  
s i n c e r e l y  w a n t  t o  h e l p  t h e  c l i e n t .  T h i s  f o c u s e s  t h e  a t t e n t i o n  o n  
h o w  t o  h e l p ,  w h a t  t o  d o  a n d  l e s s  o n  h o w  w e l l  t h e  c l i e n t  w i l l  p e r -
f o r m  o r  w h a t  m a r k  h e  w i l l  s c o r e ,  e t c .  
S i m i l a r l y  h e  n e e d s  t o  r e m e m b e r  s o m e  s t e p s  i n  t h e  c o u n s e l l i n g  
p r o c e s s .  B r a m m e r  a n d  S h o s t r o m  ( 1 9 7 7 )  o u t l i n e d  s o m e  o f  t h e  
s t e p s .  
T h e s e  b r i e f l y  a r e :  
( a )  " S t a t i n g  c o n c e r n s  a n d  e s t a b l i s h i n g  a  n e e d  f o r  h e l p . "  T h i s  
i n v o l v e s  g e t t i n g  t h e  c l i e n t  t o  e x p r e s s  h i s  p r o b l e m ,  p e r c e i v e  
i t  a s  s u c h  a n d  e x p r e s s  w i l l i n g n e s s  t o  b e  h e l p e d  a n d  r e a d i n e s s  
t o  c o o p e r a t e .  
( b )  " E s t a b l i s h i n g  t h e  R e l a t i o n s _ h i p . "  T h i s  i n v o l v e s  b u i l d i n g  i n  t h e  
c l i e n t  s o m e  c o n f i d e n c e  i n  t h e  c o u n s e l l o r  a n d  c o u n s e l l i n g ;  
( c )  " D e t e r m i n i n g  g o a l s  a n d  s t r u c t u r e . "  H e r e ,  o n e  d i s c u s s e s  w i t h  
t h e  c l i e n t  t h e  g o a l s  t o  b e  a c h i e v e d .  S u c h  g o a l s ,  h o w e v e r ,  
s h o u l d  b e  s t a t e d  i n  c l e a r  a n d  ' m e a s u r a b l e '  t e r m s ,  
( d )  " W o r k i n g  o n  p r o b l e m s  a n d  g o a l s " - W o r k  n o w  s t a r t s  i n  f u l l  
o n  t h e  p r o b l e m ,  s o  a s  t o  a c h i e v e  t h e  g o a l  j o i n t l y  a r r i v e d  a t ,  
b u t  t h i s  d e p e n d s  o n  t h e  n a t u r e  o f  t h e  p r o b l e m .  
( e )  " F a c i l i  t a r i n g  a  w a r e  n e s s , "  i . e .  e n a b l i n g  t h e  c l i e n t  t o  g a i n  
' i n s i g h t '  i n  t o  h i s  p  r o b !  e m ;  
( f )  " P l a n n i n g  a  c o u r s e  o f  a c t i o n ' '  i . e .  j o i n t l y  f o r m u l a t i n g  a  c o n -
c r e t e  p l a n  o f  h o w  t h e  c l i e n t  w i l l  i m p l e m e n t  s o m e  o f  t h e  
r e s o l u t i o n s  a r r i Y e d  a t ;  a n d  
( g )  " E Y a l u a t i n g  o u t c o m e  a n d  T e r m i n a t i n g . "  T h e  s e v e n - s t e p  p r o -
c e s s  c a n  b e  c o m b i n e d  a n d  r e d u c e d  t o  f i v e .  A c t i v i t i e s  o u t l i n e d  
3 4  
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t o  n o t e  t h a t ,  
t a k e  o v e r  t h e  p  
A n o t h e r  h i n  
r i s e  a t  t h e  p r o l  
s u c h  a n  exp re~ 
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in the first three steps take place simultaneously. Hence what 
the student-counsellor needs to keep in mind are: 
(i) Getting the client to state his problem and establi-
shing that this is the actual problem; 
(ii) What the objectives/goals to be achieved are; 
(iii) How to go about doing these; 
(iv) Arising from the resolutions in (iii) above, how the 
client implements the plans; and 
(v) Termination. 
Remembering the procedure helps the stUdent-counsellbr to 
focus on what will be done and so generate task-relevant ideas. 
A th ird point is the way a counsellor comports himself. 
This means a lot to the client. In other words, h is own appearance 
should be neat and he should clearly and logically express himself. 
Yet another point to remember is the existence of mannerism 
among student-counsellors, and which should be avoided. Some 
probably unknowingly frequently look at their wrist-watches. By 
so doing, one is hasting up the client and this is not an attending 
skill, rather it is repelling. 
Whi le cou nselling, th e emotions that some problems migh t 
generate can be tremendous such that the counsellor himself is in 
danger of sinking with his client. It is the counsellor's responsibility 
to note that, while he communicates understanding, he docs 'not 
take over the problem of the client. 
Another hint which is related to this is that of expressing surp-
rise at th e problem stated by a chent. Experience has shown that 
such an expression makes the client feel awkward and dejected 
13. The problem of school authorz'ty 's resistance to practice 
One major problem that a student will face in counselling is that 
of resistance by the school au th ority, personified in the principal. 
For one thing, the development of education has brought 
about shortage of teachers. Coupled with this is the shortage of 
funds, hence most schools can not afford to have a counsellor. In 
ad~tionI the idea is still n ew to many principals and so ignorantly 
object to students haYing practicum in their schools. 
Another problem, apart from this, h owever, is that some 
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pnnc~pabI w h o  h i t h e r t o  h a v e  b e e n  t h e  c o n f i d a n t  t o  t h e  p u p i l s ,  s e e  
a  t h r e a t  i n  t h e  p e r s o n  o (  t h e  c o u n s e l l o r .  T h e y ,  t h e r e f o r e ,  t r y  a s  i t  
w e r e  t o  p r o t e c t  t h e i r  o w n  " a r e a  o f  i n f l u e n c e "  w h i c h  t h e y  w r o n g l y  
p e r c e i v e  t h a t  t h e  c o u n s e l l o r  w o u l d  e r o d e .  
T h i s  p r o b l e m  c a n  b e  t a c k l e d  i n  t w o  w a y s .  O n e  o f  t h e s e  i s  t o  g e t  
t h e  a p p r o p r i a t e  s e c t i o n  o f  t h e  m i n i s t r y  t o  a p p r o v e  t h e  p r a c t i c u m  
a n d  n o t i f y  p r i n c i p a l s .  S u c h  i n f o r m a t i o n ,  c o m i n g  f r o m  a b o v e ,  
d i s s o l v e s  t h e  r e s i s t a n c e  o f  s o m e  p r i n c i p a l s .  
O n  t h e  o t h e r  h a n d ,  t h e  s t u d e n t  c a n  o n  h i s .  o w n  m e e t  t h e  p r i n c i -
p a l  a n d  d i s c u s s  w i t h  h i m .  R e a l i s i n g  t h a t  h e  i s  d e a l i n g  w i t h  a  
" r e s i s t a n t "  p e r s o n ,  t h e  s t u d e n t - c o u n s e l l o r  n e e d s  t o  m a r s h a l l  a l l  
t h e  p o i n t s  t h a t  c a n  c o n v i n c e  h i m  o f  t h e  u s e f u l n e s s  o f  c o u n s e l l i n g  
t o  p u p i l s .  
I n  s p i t e  o f  t h e  r e s i s t a n t  p r i n c i p a l s ,  i t  i s " i m p o r t a n t  t o  n o t e  t h a t  
v e r y  m a n y  d o  c o - o p e r a t e  a n d ,  s o m e  e v e n  g o  a l l  o u t  t o  r e q u e s t  f o r  
s t u d e n t - c o u n s e l l o r s  t o  c o m e  t o  t h e i r  s c h o o l s .  
O n c e  i n  t h e  s c h o o l ,  t h e  s t u d e n t - c o u n s e l l o r  w i l l  n e e d ,  i n  a d d i t i o n  
t o  t h e  v e r b a l  c o n v i n c t i o n ,  t o  d e m o n s t r a t e  h i s  u s e f u l n e s s .  T h i s  w i l l  
g o  a  l o n g  w a y  t o  a c t u a l l y  c o n v i n c e  t h e  s c h o o l  a u t h o r i t y .  
A  s t u d e n t - c o u ! l s e l l o r  c a n  t h i n k  o f  o r g a n i s i n g  a  " C a r e e r  d a y , "  
g i v i n g  l e c t u r e s .  t o  t h e  s t u d e n t s  o n  v a r i o u s  t o p i c s  o f  i m p o r t a n c e ,  
a n d  a t  e a c h  s t a g e ,  g e t t i n g  t h e  p r i n c i p a l  a n d  h i s  a s s i s t a n t  i n v o k e d  
e s p e c i a l l y  w h e n  g u e s t  l e c t u r e r s  a r e  i n v i t e d  A l l  t h e s e  i n  a  w a y  e d u -
c a t e  t h e  P r i n c i p a l  o n  w h a t  c o u n s e l l i n g  i s  a b o u t .  
1 4 .  R e k z t i n g  w i t h  T e a c h e r s  
T e a c h e r s  i n  t h e  s c h o o l  s e e  t h e m s e h - e s  a s  p a r t  o f  t h e  e s t a b l i s h e d  
s y s t e m .  L i k e  t h e  p r i n c i p a l ,  s o m e  m a y  r e a c t  n e g a t i \ · c l y  t o  t h e  
s t u d e n t - c o u n s e l l o r  w h i l e  o t h e r s  w i l l  b e  w e l c o m i n g .  A s  a  s t u d e n t -
c o u n s e l l o r ,  t h e r e  i s  t h e  n e e d  t o  b u i l d  g o o d  r e l a t i o n s h i p  w i t h  t h e  
s c h o o l ' s  s t a f f  g e n e r a l l y .  
T e a c h e r s  a r e  r e l e v a n t  t o  t h e  g u i d a n c e  p r o g r a m m e  b e c a u s e  t h e y  
c a n  s e n · e  a s  r e f e r r a l  s o u r c e  t o  t h e  c o u n s e l l o r .  T h e y  a r c  c l o s e r  t o  
t h e  s t u d e n t s  b e c a u s e  t h e y  g o  i n t o  t h e  c l a s s r o o m s  t o  t e a c h  a n d  
m 1 g h t  o b s e r Y e  s u d d e n  c h a n g e s  i n  t h e  b e h a \ · i o u r  o f  s o m e  p u p i l s ;  
c h a n g e s  f r o m  e x c e l l e n t  a c h i e v e m e n t  t o  p o o r  a c h i e v e m e n t ,  c x t r o -
\ ' e r s i o n  t o  i n t r m - c r s i o n ,  b e i n g  w i t h d r a w n  t o  p o o r  p e r s o n a l  a p p e a -
r a n c e ,  e t c .  T h e y  n e e d  t o  r e f e r  s u c h  p u p i l s  t o  t h e  c o u n s e l l o r  q u i c k -
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l y  a n d  f o r  
g e t  t h e m  i  
1 5 .  G e t t i  
A s  c o u n s e  
p h y s i c a l  f ;  
e t c  h a v e n  
o l s  h a s  r e  
p o u n d  a n c  
T h e  p r •  
w i t h  t h e  1  
t h e  s c h o o l  
A s  m u c  
t i a l i t y  a n d  
t h i s ,  p a r t ·  
m a n a g e a b J  
t h e s e  s h o u  
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F i n a l l y ,  
w i t h  s c h o c  
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h a v i n g  f e v  
s t u d e n t - c o  
l i b r a r y  a n (  
1 6 .  P o w e  
S o m e t i m e !  
d i s c i p l i n e  
t h e  c o u n s e  
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u n e n d i n g <  
c a n  b e  i n v 1  
t o  c o u n s e l  
F o r  o n e  
i n v o l v i n g  d  
s o  a s  t o  e i  
t r e a t e d ,  g i ·  
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ly and for this, it is worth the while to solicit their assistance, and 
get them involved in some of the group activities. 
15. Getting a room to practise 
As counselling is yet new to most schools, adequate provision of 
physical facilities, such as room, cabinet for keeping records, tests, 
etc have not been provided. Also, the creation of many new scho 
ols has resulted in two or more schools sharing the same com-
pound and so there is pressure for space . 
The problem of getting a room to practise is best discussed 
with the principal on the first day the student-counsellor gets to 
the school. 
As much as possible, a fairly reserved place to protect confiden-
tiality and minimise noise interference is advised. In the absence of 
this, part of the laboratory which is not used most of the time is 
manageable, so also can part of the library serve the purpose. But 
these should be at the last resort where there is no room to prac-
tise. 
Finally, the practicum organisers are advised to discuss first 
with school authorities and examine the facilities available before 
posting students. The problem with this is that one may end up 
~aving few s(:hools, and these may not be able to take all the 
student-counsellors. This is why the alternative place such as the 
library and the laboratory have been suggested. 
16. Power tussle over discipline 
Sometimes, many principals want to hand over the problem of 
discipline to the counsellor. This arises from the conception that 
the counsellor handles all cases of abnormal behaviour and should 
therefore, be involved with the discipline of student. This is an 
unending con troversy, while some people feel that the counsellor 
can be involved with disciplining the_student and at the same time 
to counsel h im ; others do not share th is view. 
Fo r one th ing, it is better to have a committee on matters 
involving discipline. A counsellor may then be on this committee 
so as to either enlighten other mem bers of particular cases being 
treated, give side points to the problems, etc. He is not in any 
case supposed to hold brief for offending pupils, otherwise he 
soon becomes a refuge for offending students. 
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I t  h a s  b e e n  a r g u e d  t h a t  a  c o u n s e l l o r  m a y  b e  a b l e  t o  c o u n s e l  
s t u d e n t  w h o  i s  f , ' U i l t y  o f  c o m m i t t i n g  o f f e n c e s  o n  t h e  m l e s  o f  t h e  
s c h o o l ,  a n d  s u b j e c t  t o  d i s c i p l i n e .  B u t  t h i s  i t s e l f  c a n  b e  c l o n e  
p r o n c l e c l  t h e  c o u n s e l l o r  i s  n o t  c h a r g e d  w i t h  j u d g i n g  t h e  c a s e  a n d  
m e t i n g  o u t  p u n i s h m e n t .  T o  b e  i m · o l v e c l  i n  j u d g i n g  a n d  g i v i n g  
p u n i s h m e n t  m a y  m a k e  s t u d e n t s  t o  w i t h d r a w  f r o m  c o u n s e l l i n g ,  
p a r t i c u l a r l y  t h o s e  w h o  h a v e  s o m e  g u i l t y  c o n s c i e n c e  t o  c l e a r .  
T h e r e  i s  a n  e x a m p l e  o f  a  c l i q u e  i n  o n e  s c h o o l  w h e r e  s o m e  b i g  
b o y s  h a \ T  c o n s t i t u t e d  t h e m s e l v e s  i n t o  b u l l i e s  a n d  e x t o r t e d  m o n e y  
f r o m  y o u n g e r  a n d  " s m a l l e r ' '  p u p i l s .  T h e  m o n e y  i s  s p e n t  b y  m e m -
b e r s  o f  t h e  c l i q u e  d u r i n g  t h e  m i d - c l a y  m e a l .  L a t e r ,  a  m e m b e r  o f  
t h e  g r o u p  s t a r t e d  d e v e l o p i n g  g u i l t y  c o n s c i e n c e  a n d  r e p o r t e d  h i m -
s e l f  t o  t h e  c o u n s e l l o r .  I f  t h e  c o u n s e l l o r  h a d  b e e n  p c r v c i v e d  a s  t h e  
j u d g e ,  s u c h  c a s e s  m i g h t  n o t  c o m e  t o  h i m .  
A p a r t  f r o m  s u c h  s i t u a t i o n s ,  c o u n s e l l i n g  s e r v i c e s  a r c  p r o f e s s i o n a l  
i n  n a t u r e .  I t  s h o u l d ,  t h e r e f o r e ,  n o t  b e  p e r f o r m e d  b y  a  p e r s o n  w h o  
i s  a l s o  s o l e l y  i n  c h a r g e  o f  d i s c i p l i n e .  H e  c a n  s o m e t i m e s  b e  t h e  l a w -
y e r  w h o  w i l l  t a k e  u p  a  c a s e  b e f o r e  t h e  j u d g e ,  b u t  n o t  a d v o c a t i n g  
t h a t  s e r i o u s  o f f e n c e s  b e  o v e r l o o k e d .  T h e  c o u n s e l l o r  s h o u l d  b e  a  
p e r s o n  w h o  p o s s e s s e s  d i g n i t y  a n d  r c s p c c  t  a m o n g  t h e  p u p i l s .  H o w -
e v e r ,  i t  i s  v e r y  i m p o r t a n t  t h a t  a  s t u d e n t - c o u n s e l l o r  u n d e r g o i n g  
p r d c t i c u m  s h o u l d  b e  c a r e f u l  a s  t o  h o w  h e  g e t s  i n v o l v e d  i n  d i s c i -
p l i n e  p r o b l e m s  o r  i s s u e s .  
1  7 .  H . e c o r d z n g  / n t e r o i e w s  
I n  r e c o r d i n g  i n t e r v i e w s ,  s o m e  p e r t i n e n t  q u e s t i o n s  o n e  m i g h t  a s k  
a r c :  w h a t  t o  r e c o r d ,  w h e n  t o  r e c o r d ,  w h e r e  t o  r e c o r d  a n d  h o w  t o  
r e c o r d .  
I n  a  d i r e c t  a n s w e r  t o  t h e  q u e s t i o n  o f  w h a t  t o  r e c o r d ,  i t  w i l l  b e  
s u g g e s t e d  t h a t ,  a s  m u c h  a s  p o s s i b l e  o f  a n  i n t e r v i e w ,  i n  f a c t ,  a l l  a n d  
a s  m a n y  t y p e s  a s  p o s s i b l e  s h o u l d  b e  r e c o r d e d  T h e  o b j e c t i v e  o f  t h e  
p r a c t i c u m  i s  b o t h  t o  i m p r o v e  t h e  p r a c t i c e  a s  w e l l  a s  t o  a s s e s s .  I t  i s ,  
t h e r e f o r e ,  n e c e s s a r y  t o  r e c o r d  a l l  s i n c e  t h e  o b j e c t i v e  i s  t o  s e e  h o w  
t h e  s t u d e n t - c o u n s e l l o r  h a n d l e s  t h e  i n t e r v i e w s .  T h e  s u p e r v i s o r  w i l l  
n o t  b a s e  h i s  a s s e s s m e n t  o n l y  o n  s e c t i o n s  o f  t h e  i n t e r v i e w ,  r a t h e r  i t  
i s  t h e  e n t i r e  i n t e r v i e w .  I n  a d d i t i o n ,  w h i l e  p l a y i n g  b a c k ,  s o m e  e r r o r s  
c a n  t h e n  b e  p o i n t e d  o u t  t o  t h e  s t u d e n t - c o u n s e l l o r  a n d  s o m e  p o s s i -
b l e  a l t e r n a t i v e  a c t i o n s  g i v e n .  T h i s  p r o v i d e s  f o r  f e e d b a c k  a n d  l e a r -
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.  .  
n m g  c x p c n c n c c s .  
A s  r e g a r d s  t h e  q u e  
r e c o r d i n g  b e g i n s  s o o n  
b e  r e c o r d e d  a n d  h a s  
T h i s  m a y  t h e n  l e a v e  
m m g  a n d  i n i t i a t i n g  a o  
t h e  r e p o r t .  
R e c o r d i n g  i s  b e s t  
d i s t r a c t s  t h e  a t t c n t i o 1  
s o  r e c o r d i n g  s h o u l d  b <  
S e c o n d l y ,  i t  s h o u l d  
n o t  s e c  t h e i r  c o l l e a g t  
c i o n  t o  t h e  c l i e n t  a s  
w h a t  w a s  d i s c u s s e d .  
H o w  t o  r e c o r d ?  ~h 
a s  t o  w h e t h e r  o n e  c  
m i n i m i s e  t h e  e x p e n s e  
a  g e n e r a l  t a p e  b e  f i n  
a f t e r  e x h a u s t i n g  t h a t  
A f t e r  t h e  e x e r c i s e ,  i . ,  
j u d g e d  t o  b e  t h e  b c s  
l a b e l l e d ,  f o r  s u b m i s s i c  
1 8 .  L i s t e n i n g  t o  a n d  
E x p e r i e n c e ,  i t  i s  s a i d ,  
o n e ' s  o w n  p e r s o n a l  e x  
o f  t h e  r e a s o n s  f o r  a d ,  
t h a t  t h e  f i r s t  f e w  t a F  
b e  s e l e c t e d  w i l l  r c m a  
p l a y  b a c k  s u c h  t a p e s  
t h e  i n t e r v i e w ,  h o w  d  
o f  t h e  m a i n  p r o b l e n  
p r o v i d e s  f o r  a  l e a r n i  
r o v e  a s  w e l l  a s  f o r  
S o o n ,  o n e  c a n  l i s t e n  
t o  a s s e s s  h o w  f a r  h e  h  
T a p e s  f r o m  t h e  '  
p u r p o s e s  w h i c h  t h e  <  
t o  i m p r o v e  h i s  p r a c t i  
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As regards the question of when to recor d, it is suggested that 
recording begins soon after the client has agre ed that the interYiew 
be recorded and has indicated willingness to state his problem. 
This may then leave out the pleasantries of greetings and welc o-
m mg and initiating acceptance. Howeyer, such mu st be included in 
the report. 
Recording is best done where there is minimum noise. Noise 
distracts the attention of both the counsellor and the client, and 
so recording should be done in a \Try quiet place. 
Secondly, it shou ld be a reserYed area where other students will 
not sec their colleagues being recorded This might attract atten-
tion to the client as other students will come rushing in to ask 
what was discussed. 
llow to record? Many students haYc always asked the question 
as to whethe r one cassette tape should be used per clit·nt. To 
minimise the expenses of the student-counsellor, it is ad,·:.>ed that 
a general tape be first used in recording all clients who turn up; 
after exhausting that, another tape can be taken for recording. 
After the exercise, i.e. the end of the practinun, the intcrvi~·ws 
judged to be the best can now be dubbed to 11l'\V tapt·s - well 
labelled, for submission. 
18. Listening to and Learning from taped i11terviews 
Experience, it is said, is the best teacher. Knowledge derin·d from 
one's own personal experiences arc lasting and easier to apply. Ont· 
of the reasons for advocating that many interviews be recorded is 
that the first few tapes from which "the best" wtll su bsequently 
be selected will remain with the student-counsellor. He can then 
play back such tapes and listen to himself the way he opened up 
the interview, how the goal was set, as well as how th~ handling 
of the main problem and the termination of it was done. This 
provides for a learning! experience and an opportunity to imp· 
rove as well as for memoirs of early beginnings in counselling. 
Soon, one can listen to many tapes over a period of time in order 
to assess how far he has improved 
Tapes from the counselling practicum also serve reference 
purposes which the counsellor himself can, after graduation, use 
to improve his practice or train others. While playil)g back such 
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t a p e s ,  h e  c a n  p o i n t  o u t  e x a m p l e s  o f  s p e c i f i c  s k i l l s  u s e d  i n  c o u n s e -
l l i n g .  O b v i o u s  e x a m p l e s  a r c  o p e n n e s s  a n d  h o n e s t y  o f  p u r p o s e  a s  
v e r b a l l y  e x p r e s s e d  a s  w e l l  a s  h o w  t o  c o m m u n i c a t e  a c c e p t a n c e  a n d  
u n d e r s t a n d i n g  t o  t h e  c l i e n t .  
R e f e r e n c e s  
1 .  A k i n b o y e ,  J . O .  ( 1 9 7 8 )  A d o l e s c e n t  P e r s o n a l  D a t a  I n v e n t o r y ,  
D e p a r t m e n t  o f  G u i d a n c e  &  C o u n s e -
l l i n g ,  U n i v e r s i t y  o f  I b a d a n .  
2 .  B a k a r e ,  C . G . M .  (  1 9 7 7 )  I n v e n t o r £ e s ,  P s y c h o - e d u c a t i o n a l  R  e -
s e a r c h  P r o d u c t £ o n .  
3 .  B r a m m e r ,  L .  a n d  S h o s t r u m ,  E .  (  1 9 7 7 )  T h e r a p e u t i c  P s y c h o -
l o g y ,  P r e n t i c e  H a l l  I n c ,  N e w  J  e r s c y .  
4 .  T o l b e r t ,  E . L . ,  (  1 9 7 2 )  l n t r o d u c t £ o n  t o  C o u n s e l l i n g .  N e w  
Y o r k :  M c G r a w - H i l l  B o o k  C o .  
4 0  
D e s i g  
M a n d a t o r y  f o r  e f  
c o m p l e t e  r e l i e f  a n  
t h e  c o u n s e l l o r  p i a  
h e l p s  h i s  c l i e n t s  
T h e  c o u n s e l l o r ' s  •  
s e r v i c e .  T h e r e f o r e  
a s  c r u c i a l  a s  t h e  s  
l l i n g  s e t t i n g ,  n o  <  
r e l a t i o n s h i p  i n  a n  
t y .  A  d i s o r d e r l y  
p e r s o n n e l  p u t s  t h  
n e s s  d e m a n d e d  o f  
T h. e  p u r p o s e  c  
c o u n s e l l o r ' s  o f f i c  
h i s  j o b  a s  b a c  k g r <  
T h r .  d e l i c a t e  n a t u  
T h e  j o b  o f  a  C ·  
i n d u s t r i a l  settin~ 
a r i s e s  f r o m  a  p l e  
v e  a n d  p r o t e - r t  
u p h o l d  a n d  f o s  
t w o  c a s e s ,  t h e  c  
u n s a v o u r y  d J . n g  
g e )  f r o m  h i s  e l i •  
m a r i o n  v i t a l  a n c  
t h e  d a n g e r  t h J . t  
d i s h o n o u r ,  s h m  
t o  t h e  m u d  o f '  
a s  a  c o u n s e l l o r  
l a u d a b l e  . .  - \ n v  
